Realizing the importance of English language, Malaysian government has implemented numerous programs to boost English language standard among younger generations. One of the remedial intervention programs for primary schools is called the Literacy and Numeracy Screening or LINUS. LINUS program refers to a set of screening tests which are conducted every year to identify students' weaknesses in literacy skills specifically in reading and writing. It was introduced in 2010 which aims at enhancing the rate of English literacy among primary school learners. Recently, another new curriculum known as Common European Framework of Resources or CEFR has been introduced. CEFR that adopted the English way of learning culture seems to raise many issues among English language teachers. It is important for educators to carry out a study in order to obtain more information on to what extent these two programs help to improve English language standard among primary students. Thus, this study was conducted to identify the effects of CEFR towards the achievement of Year 2 students from 3 LINUS classes in a suburban primary school in Langkawi, Kedah, Malaysia. Data analysis has been made by comparing the data taken from the second screening results of LINUS in 2017 with the data from the first screening result of LINUS in early 2018. The findings indicate that most primary pupils face difficulties in comprehending unfamiliar culture embedded in many English language lessons. It is believed that the outcomes of this study could shed some light to educators in reducing illiteracy rate as well as to be aware of the impact of CEFR towards LINUS. It is hoped that the findings could facilitate various stakeholders in designing materials for the teaching and learning of English language for primary school students in the future.
Introduction
The Malaysian Education Blueprint (MEB) 2013-2025, which has been developed by the government, attempts to transform the education system in Malaysia. The transformation is vital to meet the current and future demands both locally and globally. Shan et al. (2016) have listed several aspirations in which every student is expected to have knowledge, thinking skills, leadership skills, bilingual proficiency, ethics and spirituality and national identity aligned with the national education philosophy. In accordance to that, pupils need to develop proficiency especially in reading and writing skills.Reading skills is very essential in upgrading the students' English proficiency since reading involves the process of decoding words in order to derive meaning (Floyd et al., 2007; Mohamad et al. 2015) . Writing on the other hand, involves the reverse-encoding process. Both skills namely reading and writing are important in the aspect of language learning. The pupils need to be constantly reminded that continual development of their language proficiency is a necessary requirement as it contributes to the success in the development of literacy. Due to this reason, the Malaysian government feels that there is a need for educational transformation as education plays a significant role in the development of a country (Shan et al., 2016; Yamat et al., 2014) . The implementation of the MEB has also brought about additional impact on the English Language Education especially in primary school level such as the inclusion of English literacy in the Literacy and Numeracy Screening or LINUS programme. After a few years of the implementation of LINUS, in 2018, the government introduces Common European Framework of References (CEFR) in our English language education system. Our pupils' proficiency level is being graded using CEFR descriptors in order to ensure that our students' grades are well recognized at international level. Besides the assessment descriptors, the CEFR textbook is also used for Year 1 and Year 2 pupils. Due to this current change, it is important for studies to be conducted to identify the effects of CEFR towards LINUS programme in our local context. Therefore, this study was embarked, with the aim to identify the effects of CEFR towards LINUS pupils' achievements.
The researchers provide more detailed information on what, why and how LINUS and CEFR programmes are implemented in Malaysia in the following sections.
program which was introduced in 2010 which aims at enhancing the rate of literacy among primary school learners in English, Bahasa Melayu and Mathematics. This program refers to a series of literacy tests which was executed twice a year namely in March and August. The questions were provided by the Ministry of Education. All identified lower primary pupils, regardless of their academic ability will go through the screening test to identify learning problems faced by them. The objectives of this program are to ensure that all primary school pupils should master basic literacy skills after three years of schooling (Sani & Idris, 2013; Kadir, 2011) . Teachers will determine the students' competency in both languages, English and Bahasa Melayu, and numeracy (Mathematics) using a standard test instrument. Eventually, children who are incompetent in the test will be categorized as LINUS students and treated in a special class namely LINUS Remedial Class. Shamsuri (2014) added that the objectives of the early intervention programme are to improve the quality of teaching and learning in English and also to increase the effectiveness of teaching and learning in remedial English classes (The New Straits Times, 21 st Sept). Students are tested based on the twelve constructs which emphasized on phonics, phonemes blending, segmenting, using language at word level, phrases, sentences and finally to write simple sentences. Constructs refer to the yardstick that is used to measure a set of predetermined skills needed for the pupils to pass the screening. These sets of skills were introduced to the pupils as early as their preschool years. The constructs are as follows (see Table 1 ).
CEFR
The key to our English education road map is the alignment of Malaysia's English Language Education System with CEFR; an international standard which focuses on producing learners who can communicate and interact in any language, (Yamat et al., 2014) . CEFR also defines the proficiency levels that allow learners' progress to be measured at each stage of learning and on a life-long basis" (Council of Europe, 2001: p. 1). It also seems to be very useful in creating communicative and functional goals for learners to use with language.
CEFR can be regarded as an assessment model to measure foreign language proficiency or ability among the users which could be useful for varieties of languages and not strictly for English. However, in this study, the researchers only focus on the English language as this is the Malaysians' second language. English language is taught at least 6 hours per week at primary schools. There were six levels of language proficiency outlined in CEFR in relation to the five skills (listening, reading, spoken interaction, spoken production and writing) on a scale beginning with A1, and progressing through A2, B1, B2, C1 and finally, C2. Proficiency of each level is explained through these descriptors mentioned below (see Table 2 ).
These CEFR levels can be applied not only across schools and higher education institutions but also in businesses. The CEFR table above shows the scores ranging from 180 to 230 are for Proficient users of English which are C1 and C2.
The scores ranging from 140 to 179 are for independent users of English, B1 and B2 and lastly scores ranging from 100 to 139 are for Basic users of English (A1 and A2) where pupils who obtained below 99 were required to study at a Pre A1.
A person with a C2 level is recognized as a person who is able to reach a mastery use of English language.A person with an A1 level refers to a user who has a basic ability to use English language.
Therefore, in accordance to that, the launch of the English Language Education Roadmap for Malaysia 2015-2025 (Don et al., 2015) has progressively aligned with the MEB to serve as a guidance for English language teachers to ensure that students will be able to achieve proficiency levels equivalent to in- 
C2 Proficiency
Can understand with ease virtually everything heard or read. Can summarise information from different spoken and written sources, reconstructing arguments and accounts in a coherent presentation. Can express him/herself spontaneously, very fluently and precisely, differentiating finer shades of meaning even in more complex situations.
Cummins (2012) suggested, adapting CEFR in an early literacy program provides a solid structure upon which a language learning pathway could be mapped. This is because learners could see how they build up their language skills and this "structure map" somehow establishes a concrete foundation for them in learning third or fourth languages later on (Duibhir & Cummins, 2012) .
LINUS and CEFR
The main objective of LINUS is to ensure that once the pupils have successfully DOI: 10.4236/ce.2018.916205completed their lower primary, they are expected to reach basic literacy and numeracy skills, which will be useful for their learning progress in future. At the same time, LINUS 2.0 is seen to have an addition of English language literacy skill, which is shared between both LINUS 2.0 assessment and CEFR. Thus, integrating both assessments will allow teachers and policymakers to assess these pupils' English language usage and literacy more effectively. However, only the first three levels of CEFR descriptors will be used in integrating CEFR into LINUS 2.0 which are A1, A2 and B1. This is because LINUS 2.0 are those low proficiency learners who are still developing their literacy skills in using English language and they might progress at quite a slow pace.
The plan for educational transformation is highlighted in the 2013-2025 Education Development Plan (Pelan Pembangunan Pendidikan, 2012) which indicates the initiative to align the Malay language as well as English language curriculum and assessment along the Common European Framework of Reference for Languages (CEFR); that is by applying CEFR scales as yardsticks to measure the language skills the pupils' hold (Yamat et al., 2014) . The idea was that Malaysian students were expected to achieve the "operational" proficiency level defined by the CEFR as the linguistic competency required for full participation in professional and academic life.
Thus, the Ministry of Education has taken the decision of involving CEFR in language education, in order to measure students' language abilities against globally recognized levels. This proposed framework is seen to be able to support the language syllabuses and curriculum guidelines, the design of teaching and learning materials, as well as the assessment of foreign language proficiency. The former Deputy Education Minister of Malaysia, Datuk P. Kamalanathan, stated that all pre-schoolers, Year One and Two pupils, and Form One and Two students in Malaysia will begin their studies with the CEFR curriculum in 2018 (Chin & Rajaendram, 2017) . They will use the imported Cambridge University Press CEFR aligned English textbooks namely Superminds and Pulse 2 in schools. However, the introduction of CEFR in the curriculum bring about furore among teachers nationwide especially level 1 primary school English language teachers due to the perception among teachers of the "interference" on the implementations of LINUS 2.0 programme.
For that reason, this study was embarked to identify the impact of CEFR towards the achievement of Year 2 LINUS students as well as to find out the differences of Year 2 LINUS students' achievement after the implementation of CEFR. In order to achieve the purpose of this study, the following research questions were addressed: 1) Does CEFR help in improving Year 2 LINUS students' achievement?
2) Is there any differences in the result of LINUS screening test for Year 2 LINUS students after the implementation of CEFR?
It is hoped that findings from this study could be used to inform policy makers as well as facilitate language educators in designing materials for the teaching 
Literature Review
Although CEFR is newly-introduced in Malaysian school context, several studies in and outside Malaysia have been carried out by several researchers. In a research by Ramiaida et al. (2017) , the findings shows variations in teachers' views towards the students' performance in English language proficiency courses which may not necessarily fit into the CEFR standards targeted for university learners. The areas of concern is on reading where a low percentage of teachers regard their students as able to understand main ideas of complex texts; and writing skill, while a very limited number of teachers feel that their students could produce clear and detailed texts. The result of this study acts as preliminary data for further research on the link between English language course content and CEFR standards, as well as the targeted aim of English proficiency level for university students.
A similar related study was conducted in Vietnam by Nguyen (2017) argues that the adoption of the CEFR can be considered as a "quick-fix" solution in enhancing the quality of English language education in Vietnam. Since the CEFR is widely employed in Europe and beyond, it is considered an ideal standard to adopt in Vietnam (Nguyen, 2015) . Maxwell (2015) reported that Thailand schools across the country have begun the process of aligning their English language teaching with the Common Euro- Thailand still struggling under a reputation of poor levels of English proficiency, it is essential that some progress is made to rectify this situation.
Another study was carried out by Zheng, Zhang, & Yan (2016) on the practice of CEFR in China. They found out that CEFR serve no purposes in enhancing the Chinese English language proficiency. Even though CEFR has been translated into Chinese language and was published for the purpose of English lesson, however the framework was not favorable even among language educators in the university. It is learned that CEFR assessment has no influence towards the teaching and learning of writing among Chinese English universities. However, through a series of workshops conducted among teachers, this group of people seemed to show their interest to try CEFR in their writing activity through assessments in class. These teachers too perceived CEFR as more rational and scientific.
A study on the influence of CEFR on English language education in Japan conducted by Fennely (2016) showed that CEFR has been making significant impact on the Japanese education system in recent years. However, the influences were seen to be different to those in Europe due to the Geo-political situation. The pressure to learn a foreign language other than English in Japan is very weak and the government does little to promote bilingualism. Teachers' understanding related to CEFR is also lacking. It is noted that using CEFR can-do statement can increase Japanese students' self-awareness of language use as well as increased autonomous learning. Nagai and O'Dwyer (2011) stated that in recent years, the CEFR Can-Do descriptors are strongly impacting school language education and Japan Ministry of Education directives. A survey conducted by Negishi and Tono (2014) showed that eighty percent of Japanese English language learners fall within CEFR "A" level and that there are very few who are at level "C". It was decided that the present CEFR levels were not sufficient to represent the level differentiation of language learners in Japan.
A local study by Ong et al. (2015) had suggested an integration between CEFR and LINUS 2.0 program which focused on English language literacy. This proposition is to heighten the quality of the LINUS 2.0 program where CEFR will be integrated and adapted into LINUS 2.0 English language literacy program.
However, it was merely a proposal where no pilot test or project were carried out to prove the effectiveness. Since LINUS 2.0 has an addition of training English language literacy skill, which is shared between both CEFR and LINUS 2.0, thus integrating such assessments will allow test setters to assess students' English language usage and literacy more effectively. Only first three levels will be used Another local study was conducted by Tatiana and Gopal (2017) . They had found out that CEFR is expected to play a vital role in the restructuring process in Malaysia's English Language education system for the coming decade. CEFR has been the framework of references which aims to boost the level of students' proficiency in Malaysia. Analysis of the responses from the participants in this study indicated that English language still remain to be difficult to master, due to speaking environment, proficiency of the teachers and other factors. However, the government has taken numerous measures to improve this situation.Just like any other new systems, lots of time were needed to start up the CEFR in order to provide positive opportunities for English learners. Thus, it is hoped that these measures will give positive impacts towards all pupils in Malaysia.
This study was embarked to reduce the literature gap as evidenced above.
Thus far, there is very limited studies on the effects of CEFR towards LINUS programme pupils and teachers in Malaysia. It is hoped that the findings of this study could provide some insights to policy makers in Malaysia so that some measures could be taken to further improve the new English language education system.
Methodology

Research Design
The research design for this study was a mixed method approach. The quantitative part was carried out among the pupils by utilizing two different screening tests which comprises of questions ranging from vocabulary, reading and writing skills. The data of this study were taken from the results of second screening test in 2017 and first screening test in 2018. These tests were the screening assessment designed to identify the low proficiency pupils or LINUS pupils. The data derived from the screening tests were recorded online by the class teacher in the Ministry of Education's LINUS NKRA website. Besides the results of the screening test, the researchers also used the semi-structured interviews as the research instrument. The transcriptions of the interview recordings from the LINUS pupils and their English teachers were analysed. Purposive sampling criteria were used in selecting the teachers to be interviewed. They were chosen as they teach English and their direct involvement with the two programs.
Population of the Study
This research was conducted in a rural school in the district of Langkawi, Kedah.
The sample population of this study are three classes of year 2 low proficiency pupils who faced difficulty in reading and writing. These pupils enrolled in remedial class or LINUS. The duration of this study was 14 days where it was carried out according to the schedule of the screening tests in all classes. The time used for the tests was as advised by the class teachers. The school is in the sub- English due to lack of exposure towards the language. However, the pupils were expected to possess at least the basic knowledge of English as they have learnt the language since kindergarten. Moreover, English is taught for 10 periods which made up of 5 hours lesson per week.
All pupils involved in this study were given a set of screening tests. In answering the screening tests, they need to complete several English language questions within the time allocated (2 weeks). The questions were set by the
Ministry of Education according to 12 different constructs laid out in the LINUS
program. These sets of questions comprised of vocabulary, writing and reading tests. The data collected through the screening tests were analysed using simple figures and percentage and the data were put into tables.
Five teacher participants were selected for the semi-structured interviews. The selected teachers had given their consent to be interviewed. The interview questions were developed on the basis of the initial results of the analysis of the screening tests. The purpose of the interview was to elicit more information that the tests failed to provide. The interview questions were given to the experts for validation purposes. These experts have more than 10 years teaching experience in teaching English. In order to secure confidentiality, pseudonyms were used to replace the participants' names. Data from the interviews were transcribed in verbatim. The transcriptions were returned to the teachers so they could further check its content. They gave feedback if there are corrections need to be made on the transcriptions.
Data Analysis
Data analysis have been made by comparing the data taken from the second screening results of LINUS in 2017 with the data from the first screening result of LINUS in early 2018. The data from the study were analyzed and presented in Table 3 . Table 2 shows the percentage of the second screening results of LINUS in 2017 and first screening results of LINUS in 2018. Table 3 shows 32 out of 35 pupils from 2 Cemerlang passed the second screening In general, the findings from Table 3 
Findings
Discussion
The data analysed earlier show a decrease number of year 2 pupils passing the LBI LINUS screening tests between the second screening in 2017 and first screening in 2018. Several factors influencing the results had been identified and were discussed in this section.
Mismatch between Content and Curriculum
The usage of Superminds textbook among these LINUS pupils were seen as irrelevant due to the mismatch between the content and curriculum taught in class and the questions given in the screening tests itself. One of the teachers, Faridah, stated that "we need to teach certain topics in class but they doesn't come out in LINUS". She further added that "my students cannot answer LINUS questions because what they learn in class and what's in the screening test is different". The content in this imported textbook which were expected to yield positive results among low proficiency pupils were not related to local culture and surroundings. It also had been acknowledged that several words existed in the textbook were unfamiliar among these pupils. Another teacher identified that "the words in Superminds textbook are different from what we learn in Malaysia. For example the word 'rubber', I have been teaching my students 'eraser' since before". This claim is supported by another teacher, Londt, "the use of 'bike' instead of 'bicycle' and the most obvious is the contraction of 'is' and 'am'. My students have difficulty in pronouncing the contraction 's and 'm". These teacher respondents viewed that the "English" way of setting in the textbook were seen as alien to both teachers and pupils thus created problems in the classroom. The concern raised by the teachers is that although the teaching contents of the LBI 2.0 programme are the same as those included in the standard curriculum or KSSR for the English subject, there is still a disparity between the contents taught in the programme and those in the curriculum (textbook). One of the teacher indicated that "the items for screening test might be similar to those included in KSSR, but now we use CEFR as our main resources, not KSSR anymore". This situation has created problems among the pupils where they
were not able to cope with two different topics within the same session of learning. In other words, teachers need to teach unrelated topics to the pupils in the textbook and other topics in the module for the screening purposes.
Lack of Basic Literacy Skills
One of the aims of the Ministry of Education, Malaysia (MoE) is to eradicate illiteracy among young learners in school. The priority to combat this problem is high because it has been reported that pupils who dropped out of schools have difficulties in coping with the syllabus due to the lack of basic literacy skills already shaky academic performance and behaviour". Thus, the LINUS LBI 2.0 program can also be regarded as a rehabilitation program which is designed to ensure that pupils will be able to achieve a solid foundation of basic skills in the early three years of schooling besides to instil good value of themselves. As the teacher indicated, "many LINUS students were able to perform well when they were in Year 4 with the help of this program". Consequently, these pupils are able to apply the knowledge they get from the program when they move to primary level 2. Therefore, the ultimate goal of LBI 2.0 which is to detect the problem and restore the weakness at an earlier stage can be achieved so as to reduce the number of pupils being left behind in mastering the overall learning.
Poor Learning Ability among Pupils
Poor learning ability among pupils refers to pupils with some difficulties in the process of acquiring knowledge. Some pupils have learning difficulties but they do not have a certificate that informs that they are students with special educa- Without the card, they are not entitled to be placed in a special education class. Therefore, these pupils must sit for the screening test. One of the teachers, Suzy, stated that, "dyslexic and learning problem students do not have to go through the screening tests since they are regarded as OKU (Orang Kurang Upaya), this includes students with physical disabilities. But they need to own certified card to prove that they are really OKU". Teachers have to give utmost attention to these pupils because many of them are unable to get hold of most subjects learnt in school especially languages and Mathematics. These students are categorized as low achievers who needed guidance in learning. One of the respondents stated that, "I don't know what is wrong with these kids. I have given my all energy to help them in learning but to no avail". This is supported by another English teacher which specified that, "English is one of the most difficult language to learn, so it is not a surprise if these low achievers cannot get the hang of it".
Low achievers pupils possess low learning ability to grasp essential knowledge resulted in them to poorly perform in examinations. So, in order to stream them, they are usually placed in the last ranked class. Some of them cannot even read and understand the exam questions and write the answers properly, which make them unable to complete the test. According to the teachers involved, "these pupils are easily distracted during the learning process in class. They like to watch people walking outside rather than listening to what we teach in class. I almost give up with my students because of their behaviour". Nile (2006) pointed out that there is a weakness among students in the main stages of language skills due to the delay in the mastery of reading and writing skills, as well as weaknesses in the skills of writing the alphabet and calligraphy. The consequences of this situation are that it will also affect their achievement in Primary School Achievement Test (Ujian Penilaian Sekolah Rendah-UPSR). These pupils are likely to learn English for the sake of passing in examination without really understand the rules of the language itself. Though CEFR is implemented to enhance students' language skills, but the awareness towards the importance of the language is still low making the possibilities to fail is high.
Nonexistence of Specialised LINUS Teacher Assistant
The nonexistence of specialised LINUS teacher assistant in helping English teachers to run the program is also another issue raised by teachers in which they felt that it was unfair that they had to bear the cost on their own. According to Hadzir et al. (2016) , there is a need to have more remedial teachers for English language to prevent teachers to be under pressure due to extra workload. By having sufficient number of teachers, assessments can be carried out in a more structured manner and teachers' psychological aspects can be taken care of. This is further added that during the intervention for the Malay language literacy and numeracy programme, the identified pupils will be assigned to specific remedial classrooms carried out by the specialised teacher assistant however, as for the Peng (2015) in her study about the implementation of LINUS also found that many of the selected LINUS teachers lacked the expertise of psycholinguistic knowledge (mentally and linguistic capabilities) and did not undergo appropriate training to acquire those knowledge. She further stated that LINUS teachers need to have the expertise to determine students' readiness, as well as sufficient knowledge on the guidance to be delivered to LINUS students. In addition, it is important for LINUS teachers to obtain psycholinguistic teaching methods that emphasize mental capacity and language mastery. The teaching method has a profound impact on LINUS pupils' reading and writing skills. Thus, the Ministry of Education needs to make a point that the LINUS teachers should be given adequate training and courses especially in the field of psycholinguistics. Azrina, one of the teacher responded that "The idea of having these screening tests are good, but the government should put more effort and carry out further research in improving the programme. Teachers with appropriate expertise and experiences were in dire need to make this successful. It's really important to have someone with good psycholinguistic knowledge to help these students to improve in the language and to achieve the learning target. If not, all the efforts will go straight into the drain. The least we can do is to give a helping hand but an expert would really make a difference".
Conclusion
On the whole, findings from the study illustrate a decrease in percentage of the screening test results for year 2 LINUS pupils' achievement. Malaysia. The CEFR can provide a useful tool in planning the curriculum development, teaching and learning activities, and assessment at all levels of English language education to ensure the success of English language teaching and learning in universities to suit the current English education transformation (Darmi et al., 2017) . Teachers and stakeholders need to take into account pupils' learning ability as well as the suitability of unfamiliar language and cultural setting when designing the intervention program. Teachers still need time to familiarize themselves with the textbook and various courses were needed to before it is executed in schools.
On the other hand, the development of literacy skills is extremely important especially among young learners. Early literacy skills have a clear and consistently strong relationship with later conventional literacy skills, such as decoding, oral reading, fluency, reading comprehension, writing and spelling (National Institute for Literacy, n.d.). Good foundation in literacy skills will benefit children's learning progress and as well as provide them with a better future.
Undoubtedly, more studies and programs are being conducted worldwide to raise awareness of early literacy skills development. Henceforth, thorough planning and strategies need to be considered while implementing early literacy assessment as the results of assessment are useful to be used in helping children's early literacy learning and providing vital information for educators in using the most effective instruction in language classroom. LINUS 2.0 and CEFR are two vigorous programs which would bring significant results if executed as expected.
However, more research should be conducted to provide valuable suggestions to improve the quality of the LINUS 2.0 early literacy program and the implementation of CEFR descriptor in schools throughout Malaysia.
Generally, the implementation of integration of CEFR descriptor in LINUS screening test might be helpful in a way which CEFR provides a standard yardstick assessing language proficiency in which most pupils were likely to achieve.
According to Piccardo et al. (2017) , CEFR is a language policy document intended to define levels of language proficiency in terms of real-world practical DOI: 10.4236/ce.2018.916205
ability. However, the execution of this integration ought to be thorough and tangible and takes into account the reality of Malaysian education landscape.
LINUS screening test results must really portray the situation of low proficiency pupils in the school, not just the ideal number of pupils who achieved the target as required by the district officers. The execution of integrating CEFR in LINUS screening assessment too should be reconsidered to see whether it is really measuring the corresponding target or just another screening evaluation that was according to the previous KSSR module. Malaysia is advancing towards improving the quality of teaching and learning practice progressively. As cited by Tatiana and Gopal (2017) , Malaysian Government takes leaps to provide the positive opportunities for English learners. The important aspect is the shift Malaysia English Language Education System towards the CEFR for Languages.This contribution will affect English learning in a positive manner. It is hoped that the outcomes of this study could shed some light to educators to be aware of the impact of CEFR towards the achievement of pupils from LINUS programme.
